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Describing Teachers’ Learning as Professionals in the Mogami district of Yamagata Prefecture: 




The purpose of this paper is to investigate teachers’ learning as professional in a rural 
area of Yamagata, Japan. This research concentrates on how teachers manage their 
doubt and anxiety. In the process of school reform for building up “School as Learning 
Community”, teachers tend not to show their progress or growth clearly but to exhibit 
inner conflicts. These conflicts express a teacher’s inquiry process from the perspective 
of a professional as a “reflective manager”. Through an analysis of interview data, one 
of teachers in Mogami district came to regard problems of student learning not as 
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